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Much attention is being directed toward improving 
the education of the mentally retarded, who comprise three 
percent of our population . Music is an area which pro -
vides enrichment in the educational curriculum for the 
mentally retarded. The extent of music's potential as an 
educational medium for these children has not yet been 
fully explored. It was the purpose of this study (1) to 
summarize the general characteristics of educable retarded 
children and give attention to some special needs they 
have as a result of their limitations; (2) to list the edu-
cational aims which have been established for the educable 
mentally retarded who are attending special classes in the 
public schools; (3) to show how music can be a valuable 
means in helping to accomplish these educational goals, 
and how it can contribute to personality growth and devel-
opment; (4) to describe specific musical activities appro-
priate for mentally retarded children, listing suggested 
songs , recordings, books, and other materials. 
The research for this study consisted of a review 
of books, periodicals , and unpublished works dealing with 
the characteristics and education of mentally retarded 
children, and those concerned specifically with music for 
the mentally handicapped . 
The educable mentally retarded are those whose I.Q. 
ranges from 50-75. They are capable of a limited amount 
of academic accomplishment and can usually become at least 
partially independent in adult life , if given adequate 
training and guidance . In their physical growth and matura-
tion the mentally handicapped a r e similar to persons of 
average intelligence . More physical defects seem to mani-
fest themselves among the mentally retarded and they often 
have difficulty in muscular control , especially of the small 
muscles . Emotional disturbances are apt to be present, par-
ticularly if the home situation is not favorable or unreal-
istic demands are placed upon them . Because of their many 
limitations and ' problems, and t heir inability to comprehend 
abstractions, it has been determined that the education of 
mentally retarded children should be practical in nature, 
equipping them with a basic knovlledge of "tool" subjects . 
It was noted that each child should be considered as an 
individual who has the possibility of becoming a contrib-
uting member of society . 
The criteria set forth for establishing a music 
curriculum for the educable mentally retarded were based 
upon the principles and objectives for a regular music 
curriculum . Not only the present needs, but the opportu-
nity for carryover into adult life were considered . It 
was f elt that music is an aid to social development as a 
strong motivation for group participation . Music has a 
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noticeable effect on emotional behavior with the reaction 
depending on the type of music played. It was also found 
that music serves as an aid in memorization. Music plays an 
important part in improving physical co-ordination and is an 
enrichment for other subject areas. 
In the organization of a program of musical activi-
ties, the mental, physical , and emotional status of the 
children is of primary importance. The program which was 
outlined for this study included the major areas of singing, 
rhythmic activity, and listening. The curriculum was 
planned on the basis of using the same teaching methods and 
materials which are employed in a regular music class. The 
procedures must be adapted to the children's level, with 
slow, careful presentation and constant repetition. 
It has been observed that most retarded children are 
capable of singing on pitch and with good tone. The songs 
selected for them should have a simple melody with limited 
range, strong rhythm patterns, and should be on the level 
of their interest as well as their ability. The rote 
method of teaching has been found to be the most effective. 
The playing of rhythm band instruments is a very 
popular form of rhythmic activity. Other rhythmic activi-
ties include free response to selections played on the 
piano or phonograph, marching, dancing, and eurhythmics. 
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Rhythmic activities have proven to be a va~uable r elease for 
tension and excess energy. 
The importance of listening was emphasized because 
it is a skill which contributes to success in t h e other 
areas of musi c. An observant tea cher can sometimes gain 
further insight into the personalities of her pupi ls by 
watching their reactions to various musical compositions. 
The tea cher should avoid showing disappointment in the class 
response to music , as this may impair their future enjoy-
ment of it. 
This study concluded that music is an extremely vital 
for ce in the education and the lives of the educable men-
tally retarded. Through musi c, per haps more than any other 
area, they are able to attain a measure of achievement and 
success . It was recomm ended tha t further research be con-
ducted in the relation of music to the education of the 
mentally deficient. Close co-operation between music ther-
apists, music educators, and all others interested in the 
welfare of the mentally retarded will help in making it 
possible for them to lead a fuller, richer life . 
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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
Great interest has developed in recent years concern-
ing mental retardation, which afflicts three percent of our 
population. Research is being conducted to determine the 
causes, prevention, and treatment of the retarded mind. Much 
attention is being directed toward the education of mentally 
retarded children, with the realization that many of them 
have a definite potential contribution to make to the world 
in which they live. The socio-economic problem of the men-
tally retarded is one which requires the co-operative efforts 
of educators, therapists, legislators, and all those who are 
concerned with the health and welfare of the population. 
I • THE PROBLEM 
Statement of the problem. It was the purpose of this 
study (1) to summarize the general characteristics of edu-
cable retarded children and give attention to some special 
needs they have as a result of their limitations; (2) to list 
the educational aims which have been established for the edu-
cable mentally retarded who are attending special classes in 
the public schools; (3) to show how music can be a valuable 
means in helping to accomplish these educational goals, and 
how it can contribute to personality growth and development; 
(4} to describe specific musical activities appropriate for 
mentally retarded children, listing suggested songs, record-
ings, books, and other materials . 
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Delimitation . This study will be principally con-
cerned with the educable mentally retarded children. The 
research involves those whose chronological age compares with 
that of normal children of elementary school age. The liter-
ature reviewed was restricted to that which has been pub-
lished since 1950 . 
Importance of the study . Because of music's appeal to 
the emotional, intellectual, and motor and sensory aspects of 
human nature, it is a medium which is extremely useful in the 
education of the mentally retarded . Perhaps more than any 
other subject, music offers an area in which the mentally 
retarded person can achieve success and the satisfaction that 
results from participating in a group activity . It is impor-
tant for the teacher of the special class and the music edu-
cator to realize the vast potential that music has for 
enriching the educational program for the mentally retarded . 
Music educators and music therapists need a continu-
ous exchange of ideas, methods, and techniques between their 
respective fields to insure the maximum development of the 
abilities of the mentally handicapped . 
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II. DEFINITIONS OF TERMS USED 
Mentally retarded . A mentally retarded person is one 
who, because of brain injury during birth or when an infant, 
chemical disorders, hereditary imperfection, or unknown rea-
sons, has a limited intellectual development. Those who are 
mentally retarded do not usually exceed a mental age of seven 
to twelve years, and some only attain the mental development 
of normal four to six-year-olds . l 
Educable mentally retarded . Educable mentally 
retarded children are those whose slow mental development 
prohibits them from profiting from the program of the regular 
elementary school classroom . They are capable of acquiring 
some academic skills such as reading, writing, and arithmetic. 
Most of them can learn unskilled or semi-skilled work and can 
achieve a degree of economic independence . The approximate 
range of their intelligence quotient is from 50-75 . 2 
Normal . Normal indicates those children of average 
intelligence and development . 
lcornell Capa and Maya Pines, Retarded Children Can Be 
Helped (Great Neck, New York : Channell Press, Inc., 1957), 
p . 7. 
2vernon L. Nickell as quoted by Harvey A. Stevens and 
Robert L. Erdman, "Education of the Mentally Retarded Child," 
Special Education for the Exceptional, Volume III (Bosten: 
Porter Sargent, 1956}, pp . 435-436 . 
III. SOURCES OF DATA 
The research for this study consisted of a review of 
books and periodicals dealing with the characteristics and 
education of mentally retarded children, periodicals related 
specifically to music for the mentally retarded, and unpub-
lished works written on this subject. Books by outstanding 
persons in the field of music education were also used as 
references. 
IV. ORGANIZATION OF THE REMAINDER 
OF THE THESIS 
Chapter II will be a review of related literature 
including information about the nature and incidence of men-
tal retardation, and the education of the mentally retarded. 
Chapter III will present criteria f or establishing a regular 
music curriculum and in the special classes for the educable 
mentally retarded. A music curriculum for the educable men-
tally retarded will be outlined in Chapter IV. In Chapter V 
specific music activities will be suggested for the various 
areas of the music program . The summary, conclusions and 
recommendations will be set forth in Chapter VI. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
There are wide variances of ability and interest 
within the numbers of our population who are mentally 
retarded, just as there are among those of normal intelli-
gence . 
The Committee on Nomenclature of t he American Associ-
ation on Mental Deficiency has adopted these terms for t he 
three levels of retardation : (1) Severe, (2) Moderate, 
(3) Mild. The following chart lists the terms which have 
been used during the last century by the Americans and the 
British to apply to the mentally retarded:3 
Approx. 
Intel-
ligence Mental American American American British 
level Level Current Education (Old) 
I.Q . Adult (1955) 
50-75 6-12 Mild Educable Moron/ Feeble-
yrs . Low minded 
25-50 3-8 Moderate Trainable Imbecile/ Imbecile 
yrs. Middle 
0-25 0-4 Severe Totally Idiot/ Idiot 
yrs . Dependent High 
ALL GROUPS Mentally Mentally Feeble- Mentally 
Deficient Retarded minded Deficient 
or or 
Mentally Amentia 
Handicapped 
3Harvey A. Stevens and Robert L. Erdman, "Education of 
the Mentally Retarded Child," Snecial Education for the Excep-
tional, Volume III (Boston: Porter Sargent, 1956); p. 436. 
Hutt and Gibby characterize the three classifications 
in this way: 
a. Mild deficiency. Children at this level can pro-
fit from a simplified school curriculum, and can make an 
adequate, though modest, social adjustment. 
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b. Moderate deficiency. Such children need special 
academic and vocational training and guidance, but do not 
require institutional care. 
c. Severe deficiency. These children need institu-
tional or some type of custodial care.4 
Incidence of Mental Retardation. Mental retardation 
occurs in every race, religion, nationality, and all educa-
tional, social, and economic backgrounds. This condition 
afflicts thirty out of every thousand Americans, the larger 
percentage of this number being only moderately retarded. 
With special training and guidance twenty-five out of every 
thirty mentally retarded persons can acquire a limited ability 
to read, write, and do simple arithmetic, attain acceptable 
social behavior, and become at least partially independent 
economically.S The National Association for Retarded Children 
has found that: 
Approximately four of every thirty retarded children 
will become semi-dependent adults. Most may never learn 
to read or write but they can learn to take care of per-
sonal needs and help with tasks at home. Many of these 
~ax L. Hutt and Robert Gwyn Gibby, The Mentally 
Retarded Child; Development, Education and Guidance (Boston: 
Allyn and Bacon, 1958), p. 8. ---
5National Association for Retarded Children, Inc., The 
Retarded Can Be Helped, Pamphlet D41 (New York: National ---
Association for Retarded Children, Inc., no publication date), 
pp. 2-3. 
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trainable children will as adults be able to work at sim-
pl~ jo~s, in sheltered workshops or under supervision. 
Some will be happiest and safest carrying on their lives 
in an institution with others like themselves. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
One child among every thirty is so severely mentally 
retarded that he will always require nursing care. 
Though all the retarded need special helD at some time, 
only this group is completely dependent.6 
True mental retardation is not curable but remains 
throughout a person's life. Through special help the condi-
tion can be modified, but in spite of physical maturation, 
the retarded person stays childlike in character.7 Hutt and 
Gibby have indicated that: 
The way in which he adjusts is especially relevant to 
the nature and manifestations of his retardation. There-
fore to understand the retarded child, we have to under-
stand all of the factors that influence his development 
and adjustment; we have to understand the forces that 
operate within and upon him §nd the dynamic way in which 
he attempts to resolve them. 
Distinction must be made between mental illness and 
mental retardation. Mental illness is caused by improper 
functioning in the central nervous system. Mentally retarded 
children can be mentally ill and this condition should be 
cured before undertaking any special education.9 
6rbid., pp. 3-4. 
7sister Mary Theodore, O. S .F., The Challenge of the 
Retarded Child (Milwaukee: Bruce Publishing Company, 1959), 
p. 15. 
SHutt and Gibby, ££• cit., p. vi. 
9sister Mary Theodore, ££• cit., p. 18. 
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Determining Mental Retardation. There are three areas 
to be examined before mental retardation can be determined--
maturity, learning ability, and social adjustment. Tizard 
has determined six criteria in arriving at a diagnosis of 
mental retardation: 
1. anatomical and physiological considerations 
2. intellectual measures 
3. educational functioning 
4. social characteristics 
5. emotional reactions 
6. temperamental considerationslO 
It is inaccurate to assume that intelligence test 
scores and intellectual capacity are synonymous. There is a 
wide margin for error in measurement, because performance by 
the same person on the same test will vary when re-tested. 
Factors such as social, environmental, and cultural influ-
ences, the testing situation, and reaction to the examiner all 
have an effect on the score. The interpretation of test 
scores is not a mechanical process, but involves careful, 
subjective observations and judgments by a highly trained 
person.ll 
General Characteristics of Educable Mentally Retarded 
Children. It is important in working with the mentally han-
dicapped to be consciously aware of the whole child and h is 
lOJ. Tizard as quoted by Hutt and Gibby,££· cit., 
p 0 28 0 
llHutt and Gibby, 2£· cit., p. 21. 
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total personality, rather than merely seeing his handicaps.l2 
Like all human beings, the retarded child exhibits character-
istic personality traits along with problems of adjustment. 
He also has features of personality development and adjust-
ment which are unique because of his particular disability. 
He has special needs which require patience and understand-
ing on the part of his teachers, companions, and particularly 
his parents. Emotional maladjustment can deter achievement 
in learning, and an unfortunate attitude of the parents, 
inappropriate expectations, or comparisons with more fortu-
nate siblings can lead to regressive behavior.l3 
Some characteristics manifested in mentally retarded 
children are categorized as follows: 
Physical development. In their physical maturation 
and development, the mentally retarded are comparable to 
those of average intelligence. The medians in height and 
weight for retarded children are somewhat below those of aver-
age groups of children, but there is considerable overlapping. 
More physical defects are usually found among retarded indi-
vidua ls than among normal persons.l4 
13Ibid., p. s. 
14christine P. Ingram, Education of the Slow-Learning 
Child ( New York : Ronald Press Company, 196~ p. 41. 
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Many retarded children may experience difficulty in 
muscular control , particularly in the use of the small mus-
cles, but with special help and training, gross muscular con-
trol can be established and the less retarded can develop 
muscular co-ordination and skills to a high de gree if given 
t he oppor tunity to learn . l5 Ingram states that, "The men-
tally retarded child approaches nearer to the average child 
in sensory acuity and motor ability than in more definitely 
intellectual processes . "l6 
Mental capacities . In our educational system the most 
prominent factor affecting success and adjustment to school 
life for most children is probably mental ability . It is in 
this area that t h e mentally retarded child differentiates 
most noti ceably from the normal child . The mentally handi-
capped child learns at a slower rate and does not reach the 
mental development of the average child . The mentally 
retarded child is exceptionally limited in abilities involv-
ing abstract thinking and symbols used in association , rea-
soning and generalization . l7 A favorable environment usually 
promotes more success in ment al development . l8 
15Hutt and Gibby, ~ · cit ., p . 110 . 
16Ingram , QQ . cit . , p. 62 . 
17 Ibid . , p . 63 • 
18 Ibid ., p . 45 . 
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Retarded children have a short attention span and are 
easily distracted. Hutt and Gibby have characterized the 
academic abilities of the retarded: 
1. To the extent that the specific academic subject 
is dependent upon general intelligence, retarded children 
will be unable to achieve the level of skill that average 
children reach. 
2. The timing of the introduction and emphasis upon 
academic work for retarded children varies from that for 
average children. 
3. The selection of the kinds of academic skills to 
be learned by retarded children should be guided by the 
principle that all such training must be closely geared 
to the child's immediate needs and experiences.l9 
Social development. Many retarded children have 
emotional disturbances which lead to a need for improved 
social adjustment.20 Slow children are conscious of and very 
sensitive to the reactions of others. They sense being "dif-
ferent", feel insecure, have a lack of initiative, and are 
easily discouraged. They are often hyperactive, restless, 
and destructive.21 
As the retarded child grows older, he shares many of 
the same experiences as average children of his own age. 
Accompanying physical development and maturity is a maturity 
of social interests, a fact which must be taken into consid-
eration in the educational program . The learning situations 
19Hutt and Gibby, 2£· cit., pp . 108-109. 
20Edna Deakins Peterson, "Music to Aid the Mentally 
Handicapped, " ~Iusic Therapy 12.2! (Lawrence, Kansas: Allen 
Press, 1952), p . 19. 
21Martha Loven, "Value of Music Therapy for Mentally 
12 
should be suited to his physiological development and social 
interests as well as to his mental leve1 . 22 
The area of social development includes learning to 
care for personal needs, dress, manners, health and safety 
habits, developing new interests , being able to cope with 
stimulation, and using leisure time wisely.23 
Language development. A disability common in mentally 
retarded children is that of defective speech, especially in 
articulation . This disability often results in ridicule by 
other children, and prompts Goodenough to observe: 
• • • quietness and inconspicuousness rather than any 
form of exhibitionism are virtues to be cultivated. The 
modern stress on "self expression" must be exercised with 
caution in the case of the mentally deficient child . He 
may express nu eh that would bett er have been concealed . 24 
The area of language development includes listening 
and understanding as well as speaking . Carlson and Ginglend 
state that : 
Any advancement made in the ability to understand, to 
form sounds and associate them v-rith sights, emotion , or 
action, or to communicate with verbal utterance may be 
accepted as growth in the area of language development . 25 
Retarded Children, 11 Music Therapy !2..2.§. (Lawrence, Kansas : 
Allen Press, 1957), p. 167. 
22rngram, QP · cit., p. 63 . 
23Bernice Wells Carlson and David R. Ginglend, Play 
Activities for the Retarded Child ( New York : Abingdon Press, 
1961), p . 20. -
24Florence Goodenough, Exceptional Children (New York: 
Appleton-Century-Crofts, 1956), p . 247 
25carlson and Ginglend, QP • cit., p . 22 . 
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Ingram cautions about making generalizations in regard 
to retarded children: 
Every retarded child is an individual and must be 
studied and provided for as such . The group is in n£ 
sense homogeneous [ italics in the original]. So many 
hereditary and environmental influences are operative 
that no two children of any a ge are alike, and individ-
ual variations and combinations of traits increase the 
further we go from the average . 26 
Needs of Retarded Children . Retarded children have 
the same basic needs of food , clothing, and shelter which 
normal children require, and in the past those were too often 
the only needs which were satisfied . In addition to these, 
the retarded child wants to be loved and accepted just as he 
is, with his limitations . He must know wha t is expected of 
him and be praised for his achievements, no matter how small 
they may seem . It is necessary to develop his potential to 
the highest possible degree. It is to t he child's advantage 
to do things for others and not live just within himself. 
This helps him to feel important to those around him. The 
encouragement of the creative instincts is of value to a 
retarded child . He should be carefully disciplined, not 
given complete freedom of will . The retarded child needs an 
identity of his own as a person capable of benefiting from 
life's experiences . 27 
26Ingram, .Q.:Q • cit., p. 46 . 
27carlson and Ginglend, .Q.:Q· cit . , pp. 15-18. 
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DiMichael drew up a Bill of Rights for the mentally 
retarded to further the aim of giving them useful training 
and to fit as many as possible into normal society. The Bill 
has ten points which declare that the retarded should be pro-
vided with: 
• • • specialized clinics offering accurate diagnosis 
and treatment; home visiting teachers; nursery schools; 
special classes in public schools for the upper level, 
11 educable" children, as well as classes for the less 
capable, the so-called trainable; sheltered workshops 
and training centers; community centers; selective place-
ment of adults in jobs ; dynamic, community-minded insti-
tutions; and research into the causes, possible cures and 
prevention of retardation.28 
In addition to these services, the National Association 
for Retarded Children, Inc. recommends the following as being 
desirable: 
Parent Counseling to help families understand and 
accept Mental Retardation, and to foster happy and real-
istic relationships among the retarded individual, the 
family, their friends and the community. 
Day Care Services for the dependent retarded, to p~o­
vide some respite for mothers from the burdens of 24-hour 
care for the ch ild and enable t h em to take care of neces-
sary duties for t he rest of the family. 
. . . . . . . . . . . . . . . . . . . . . . . . 
Religious Education to provide spiritual development . 
Programs carried on by all three faiths in many communi-
ties evidence the ability of the mentally retarded to 
absorb spiritual understanding.29 
28salvatore G. DiMichael as quoted by Capa and Pines, 
.£12. cit. , p . 10 • 
29National Association for Retarded Children, Inc., 
.£12· cit., pp. 8 -10. 
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Educational Aims for Mentally Retarded Children. The 
aim of education is basically the same for retarded children 
as it is for normal children, that is, to teach them to 
develop and strengthen their capabilities so that they will 
become useful members of society. The educational program 
for the retarded individual should be oriented toward daily 
life activities. 
Hutt and Gibby state that, "The child has to learn a 
realistic evaluation of his own limitations and assets in 
order to help him avoid continual frustration."30 When given 
a program geared to their needs, most retarded persons can be 
contributing members of society. 
Four of the goals set up by the Educational Policies 
Commission of the National Education Association apply to all 
children: 
1. the need for self-realization, which involves 
development of the child's capacities to use basic educa-
tional (or academic) "tools" and promotion of his health, 
cultural, and recreational interests 
2. development of a full awareness of human relation-
ships, which involves an appreciation by the ch~ of his 
role as a member of society 
3. education for economic sufficiency, which involves 
vocational training, placement, and follow-up 
4. education for an assumption of as high a degree of 
civic responsibility as the child is able to attain31 
Based upon their mental , physical, emotional, and 
social characteristics, Kirk and Johnson have outlined the 
30Hutt and Gibby, QE· cit., p . 274. 
3l;rbid.' p. 272. 
following specific objectives in an educational program for 
the educable mentally retarded : 
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1 . development of social competence (how to get along 
with your fellow men) 
2. development of occupational competence through a 
developmental program of vocational counselling and 
training 
3. development of emotional security and independence 
4. development of adequate habits of health and sani-
tation 
5 . mastery of minimum essentials of the tool sub-
jects, even though the maximum achievement level in this 
area will be third t o fifth grade 
6 . development of useful leisure time activities 
7 . development of the ability to become members of a 
family or home group 
8 . to become useful citizens as members of a com-
munity32 
There is a wide variance in degrees of mental retar-
dation, but three major levels have been established--severe, 
which requires custodial care; moderate, not usually needing 
institutional care, but becoming semi-dependent; and mild, 
capable of limited academic accomplishment and generally 
self-supporting and independent except in times of unusual 
stress . By far the larger percentage falls in this last 
category. 
Mental retardation is a condition which exists 
throughout the person's lifetime, but which may be adjusted 
to, depending upon the nature and manifestations of the dis-
ability, and the environment and other forces influencing 
his development. 
32samuel A. Kirk and G. Orville Johnson, Educating the 
Retarded Child ( Boston: · Houghton Mifflin Company, 1951), 
p . 118 . 
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In determining ment al retardation, intelligence test 
scores are not enough, especially since many factors such as 
the testing situation and environment al and cultural back-
grounds have a direct bearing on the score . Social and 
emotional behavior, physiological aspects, and other person-
ality factors should be investigated before arriving at a 
final diagnosis . 
The educable mentally retarded have certain distin-
guishing characteristics which are fairly prevalent among 
their group . Their physical development and maturation is 
comparable to that of an average group , but more physical 
defects are present in t h e retarded . Poor motor control, 
especially of small muscles, is common, but physical training 
helps to alleviate this condition . 
The educable mentally retarded are capable of some 
academic achievement but will always be noticeably below an 
average group in this respect . Immediate needs should be the 
determining factor in deciding the extent of the academic 
skills required of these children . 
Emotional disturbances often accompany mental retar-
dation, due chiefly to the feeling of insecurity which 
results with the knowledge of being "different." The educa-
tional material presented should be on the children's social 
interest level as well as on the level of their intellectual 
capabilities . Social development is sometimes impaired 
because of a communication problem arising from defective 
speech . 
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In addition to the same basic needs that all humans 
share, the retarded have some more pressing needs because of 
their disabilities . The strongest of these is the necessity 
of gaining approval and ac ceptance in spite of their imper-
fections . As many special services as possible should be 
provided to enable the mentally handicapped to take a right-
ful place in our society . 
The education of the mentally retarded should be of a 
practical nature , training them for everyday duties and 
responsibilities of normal society . They must be taught to 
care for their personal needs, get along with others, and use 
their leisure time wisely . They require vocational training, 
and a basic knowledge of the tool subjects . In summary, they 
should be educated with the goal in mind of instructing them 
in the ways of responsible citizenship . 
Chapter III will be concerned with the setting up of 
criteria for the areas of concern in the organization of a 
music curriculum for the educable mentally retarded, based 
upon their characteristics and needs . 
CHAPTER III 
CRITERIA FOR ESTABLISHING A MUSIC CURRICULUM 
FOR THE EDUCABLE MENTALLY RETARDED 
The previous chapter dealt with some of the inherent 
characteristics commonly found in the educable mentally han-
dicapped, the problems confronting them, and what should be 
accomplished in their school program. This chapter will 
attempt to show how a music curriculum can be of benef it in 
helping to overcome some of the problems of the mentally 
retarded child and be of value to the total educational pro-
gram. 
General Aims and Objectives of a School Music Pro-
gram . Regarding the establishment of a music curriculum, 
Mursell states: 
As we plan and carry out our music program, we should 
give constant and earnest thought to its aims, always 
trying to see just what they are, and just what we should 
do if we are to fulfill them.33 
A music education program should bring increased, rich 
enjoyment of music to the children. The music period should 
be a pleasant experience and allow for successful achieve-
ment. A variety of activities makes is possible for each 
individual to find an area in which he can readily take part . 
33James L. Mursell, Music Education, Principles and 
Pro~ams (Morristown, New Jersey: Silver Burdett Company, 
1956 , p . 5. 
If the children realize the goals and their significance~ 
they will have more of a desire t o devote their efforts 
toward the attainment of these goals . 
Music provides constructive social relationships and 
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experiences which contribute to improved social development . 
Music is an integral part of our cultural heritage and child-
ren should be given the privilege of music instruction to 
widen their cultural horizons .34 
In music education for any group, regardless of their 
situation, the teacher attempts: 
1 . to increase confidence and poise . Performance 
individually or in a group permits a student to express him-
self before and with others . 
2. to co-ordinate the mind and body so that emotional 
release and expression may be attained . 
3 . to promote co-operation and harmony within a 
group . 
4. to teach and develop self-discipline through lis-
tening , understanding and obeying instructions. 
5 . to afford personal accomplishment which contri-
butes to confidence and spiritual achievement.35 
34Ibid . , pp . 37-65. 
35Jack M. Pernecky, "Goals of Music Education, 11 Music 
Therapy~ (Lawrence 1 Kansas : Allen Press, 1958)~ pp . 129-
130 . 
/ 
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The Purposes of Music Education for Mentally Retarded 
Children . Many writers have stressed reasons for including 
music in the curriculum of retarded children. According to 
Weir, a music therapist: 
The real purpose of music education is to minister to 
the emotional, intellectual and spiritual needs of the 
students; with disturbed or retarded children music must 
be a successful experience .36 
The purposes of a music curriculum for the mentally retarded 
are much the same as those for any other class. The Massa-
chusetts Department of Education has published A Curriculum 
Guide for Special Class Teachers which lists these general 
aims and objectives: 
1 . to develop a sense of enjoyment of musical acti-
vities . 
2 . to develop simple appreciation of good music. 
3 . to discover and develop any aptitudes among indi-
viduals of the group . 
4 . to encourage opportunities to transfer to the home 
any musical activities learned at school . 
5 . to develop an awareness of the value of musical 
activities in good social adjustments . 
6 . to promote opportunities to develop interest and 
ability in music as a source of leisure time pleasure . 
7 . to ~rovide opportunities to develop discrimination 
in music . 37 
When determining educational goals it is essential to 
keep in mind not only the present needs but the effect on the 
36Louise E . Weir, "Merging the Therapeutic and Educa-
tional Aspects of Music," Music Thera~y ~ (Lawrence, Kan-
sas : Allen Press, 1956), p . 74 . 
37commonwealth of Massachusetts Department of Educa-
tion, A Curriculum Guide for Special Class Teachers (Boston: 
Commonwealth of Massachusetts Department of Education, 1957), 
p . 75 . 
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future lives of the students. Consideration will now be 
given to some of the implications of the music curriculum in 
the social, emotional, physical, and educational progress of 
educable mentally retarded children. 
Music Aids Social Development. Brewer feels that the 
chief aim of music in the curriculum of the mentally retar-
ded is as a socializing influence. Through participation in 
musical activities, contact is made with other people as a 
result of public performance. Members of musical groups 
learn punctuality, self-control, and respect for authority. 
Teamwork is learned through working with others toward a com-
mon goal.38 When participating in a musical activity, a 
child must wait for the signal to begin, accept the disci-
pline of the rhythm and melody line, and stop with the oth-
ers. Singing through to the end of a song, or waiting for 
the proper moment to play a rhythm instrument helps to 
increase the attention span.39 
Humans are fundamentally social beings and are inter-
dependent in all activities. Music serves as a motivation 
and helps to draw into a group those who are hesitant to join 
38Jules E. Brewer, "Music Therapy for the Mentally 
Deficient," Music Therapy ~ (Lawrence, Kansas: Allen 
Press, 1955), pp. 113-114. 
39Bernice Wells Carlson and David R. Ginglend, Play 
Activities for the Retarded Child (New York: Abingdon Press, 
1961), p. 1'61."-
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at first. Music therapists generally prefer group to indi-
vidual instruction, since the group influence is strong. The 
opinion of peers is often more important than that of the 
teacher. The music program should consider individual prob-
lems yet provide for mach group participation. The feeling 
of belonging is strengthened by taking part in such activi-
ties as a rhythm band or other ensemble .40 
An experiment concerning the effects of music on 
children with socially unacceptable behavior was carried on 
in the Flint Public Schools with fourteen children whose 
intelligence quotients ranged from 72 to 126. The children 
were given individual music activities once a week for 
thirty minutes. This experiment brought about these obser-
vations: 
1. The children with withdrawing tendencies became 
more outgoing, both in the individual music sessions and the 
classroom. It was not known if this characteristic would 
continue. 
2. In the child with normal intelligence, overt 
actions were not quieted by the music, but the aggression 
took on a different form. 
3. Music had a quieting effect on the mentally 
retarded child. 
40Rudolf Dreikurs, "The Impact of the Group for Music 
Therapy and Music Education," Music Therapy !2..22_ (Lawrence, 
Kansas: Allen Press, 1960), pp. 93-96. 
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4. Music provided relaxation and release from pres-
sures. 
5. It was difficult to determine if it was the music 
activity itself which helped, or the personal attention which 
was given. 
This experiment had several limitations. Because of 
the limited time and small number of participants, the evi-
dence was not considered conclusive. The personality of the 
teacher might have been a limiting factor, and home and 
daily influences also reflect in a child's behavior. Some 
of the children had very deep-rooted emotional problems 
which needed a long period of time to alleviate. Music acti-
vity as an adjunct to therapy was recommended.41 
Music emphasizes the desirability of such social con-
cepts as courtesy, happiness, love, and brotherhood. At St. 
Coletta's School in Wisconsin music has an important place 
in the curriculum. Sister Mary Theodore declares, " •.• an 
appreciation of good music is cultivated among the children 
because of its uplifting effects on attitude and person-
ality. "42 
41Eileen Alward and Betty Rule, "An Experiment in 
Musical Activities with Disturbed Children," Music Therapy 
1222 (Lawrence, Kansas: Allen Press, 1960), pp. 153-168. 
42sister Mary Theodore, O.S.F., The Challenge of the 
Retarded Child (Milwaukee: Bruce Publishing Company, 1959), 
p. 152. 
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Music'~ Influence on the Emotions. Since the dawn of 
history mankind has been interested in the effects of music 
on emotional behavior. Plato believed that music could 
influence character and be used to attain a sound morality. 
He maintained that certain of the Greek modes should be ban-
ished because they contributed to undesirable character 
traits, and the others, the Dorian and Phrygian, for exam-
ple, which were military in tone, should be retained. 
According to Plato, music, more than any of the other arts, 
affected man's inner soul and emotional life, and if a child 
were subjected to the proper modes he would develop desirable 
habits and attitudes and be able to distinguish good from 
evil.43 
The ancient Greek priests employed a homeopathic 
treatment for those afflicted ~ith mental illness. They used 
music with wild, frenzied rhythms and restless melodies which 
would move the patients to do a frantic dance until they fell 
exhausted and slept. When they awakened they would be tempo-
rarily calmed or even permanently cured. The practice of 
using music as a t herapy did not originate with the Greeks, 
however, but had been previously used by the Chinese and 
Egypt1ans.44 
43Julius Portnoy, The Philosopher and Music ( New York: 
The Humanities Press, 1954), p. 15 
44Ibid., p. 24. 
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Music, because of its emotional qualities, can quiet 
or stimulate children, depending on the type of music used. 
Desired moods can be produced by playing certain kinds of 
music. Usually, a noisy, excited group can be calmed by 
serene music, and a lethargic, inattentive group will be 
roused by an energetic composition. Music affects the inner 
harmony of the individual, relieves tension, and influences 
emotional behavior. Concerning this facet of music Weir 
writes: 
We know, through proven experiments that sound can 
directly affect the circulation of the blood, and that 
sounds affect the autonomic nervous system--which is the 
basis of our emotional reactions. Music, in other words, 
sets us up, both emotionally and physically.45 
The rhythmic arts assist in relating the child to his physi -
cal environment, to other persons, and to himself . The dis-
cussion of music stimulates the imagination and may give an 
insight into emotional problems.46 
The brain damaged child may react to loud and fast 
music with laughter or tears and may have to be removed from 
45Louise E . Weir, "Music Therapy for Retarded and 
Autistic Children," Music Therapy !2..2£ (Lawrence, Kansas : 
Allen Press, 1953), p . 129. 
46Eugene E . Doll , "Therapeutic Values of the Rhythmlc 
Arts in the Education of Cerebral Palsied and Brain-Injured 
Children," Music Therapy 1960 (Lawrence, Kansas: Allen 
Press, 1961), pp. 79 - 81. 
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the group before this type of activity is started because of 
his low tolerance for this music .47 
Music'~ Effect on Memory. Mentally retarded children 
have difficulty in remembering, so it is necessary to find 
methods to aid them in memory, which consists of three areas, 
learning, retention, and recall. Isern conducted an experi-
ment in determining the value of music as a psychological 
stimulus to learning. One hundred four students whose 
chronological ages ranged from seven to nineteen years and 
whose mental ages were from three to sixteen years and three 
months were used in the experiment. The range of the intel-
ligence quotient was from 27 to 99 with an average of 47 . 
There were three phases in the experiment--immediate, 
recent, and remote recall. Each phase was tested on the 
material learned with music, that is, in a song, and on the 
material learned without music, in story form. The song and 
story were similar in content, length, difficulty, appeal, 
and the number of items to be remembered. To test immediate 
recall, the subject was asked to tell what he remembered as 
soon as the song had been sung or the story told. The items 
were noted on a checklist. To test recent recall, the 
47Malinda Dean Garton, Teaching the Educable Mentally 
Retarded, Practical Methods (Springfield, Illinois: Charles 
C. Thomas, 1961), p. 109. 
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subject was asked to relate what he remembered three days 
later. Remote recall was tested six months later. Care was 
taken to present the song and story in the same manner . The 
testing was done on the same day of the week and as nearly as 
possible at the same time of day.48 
The following conclusions were reached as a result of 
the test findings: 
It was discovered that music increased vividness, 
organized the material through rhythm and helped to interpret 
the material content, adding meaningfulness. The researcher 
concluded that, " ••• music, in this study, was a factor 
that improved the memory of the mentally retarded subjects."49 
The study cautioned that, " ••• music should be used judi-
ciously. The music must be of such a nature that it helps to 
interpret, creates interest, and brings about attentive-
ness."50 
Physical Development. Regarding music's role in the 
physical development of the mentally handicapped, Carlson 
48Betty Isern, "Summary, Conclusions, and Implica-
tions: The Influence of Music Upon the Memory of Mentally 
Retarded Children," Music Therapy 1960 (Lawrence, Kansas: 
Allen Press, 1961), pp . 149-151. 
49rbid., p . 151. 
50rbid., p . 153. 
states, "Any musical activity helps to develop a rhythmic 
sense which in turn aids physical co-ordination."51 March-
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ing, exercising, dancing, and similar activities help to 
develop large muscles. Finger play songs aid in the develop-
ment of small muscles. 
Music Helps Speech and Enriches Other SubJects. The 
Pollocks affirm the value of music in helping to overcome 
speech problems. A child may sing words with a group before 
he says them alone because when he vocalizes 1vi th a group he 
is less self-conscious.52 Music can be used to intensify the 
five senses and improve language comprehension. Music should 
not be confined to specified periods, but has greater bene-
fits if it is threaded throughout the day. Carlson points 
out: 
Music adds greatly to a program of interest or study. 
A class interested in trains may learn to sing songs 
about trains, listen to the sound of trains, move to 
train-like rhythms, as well as look at pictures and 
models of trains and pretend to travel on trains. 
Again, in using music this way, it must be fun first and 
educational second.53 
A=music program has basically the same objectives and 
purposes for the mentally handicapped as it does for normal 
children. For both groups music should be a pleasant 
5lcarlson and Ginglend, loc. cit. 
52Morris P. Pollock and Miriam Pollock, New Hope for 
the Retarded; Enriching the Lives of E~ceptional ehildren 
(Boston: Porter Sargent~953), pp: 81-85. 
53carlson and Ginglend, loc. cit. 
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experience offering opportunity for group participation in a 
wide variety of ways. Wallin sums up the place of music in 
the education of the mentally handicapped: 
Properly selected musical selections will soothe 
frayed nerves; relieve boredom, fatigue, and emotional 
and nervous tensions; afford relaxation and rest; modify 
metabolism, respiration, circulation, and glandular 
functioning; and bring about improvement in enunciation, 
articulation, and voice placement (especially when defi-
nite training is given for improving voice quality). 
Music is a superior medium for arousing attention and 
interest, creating a feeling of united group conscious-
ness, and objectifying feelings . Not the least of its 
values are the pleasure and enjoyment derived from lis-
tening to it and from participating in producing it . 
All in all, functional and aesthetic music is probably 
the most valuable of all the school arts that have a 
place in the special class, from the ~esthetic, recre-
ational, and therapeutic standpoint . 5 
Now that the criteria for establishing a music cur-
riculum have been presented, the next chapter will consider 
some specific factors in the organization of a program of 
music activities for the educable mentally retarded . 
54J. E. Wallace Wallin, Education of Mentally Handi-
capped Children (New York: Harper and Brothers, 1955), p. 
353. 
CHAPTER IV 
ORGANIZING A MUSIC CURRICULUM FOR 
EDUCABLE MENTALLY HANDICAPPED 
CHILDREN 
From the exploration of the material set forth in 
Chapter III concerning the criteria for establishing a music 
curriculum for the educable mentally retarded, this chapter 
will proceed to an examination of what these children can be 
expected to accomplish in the various areas of the music 
program. In planning a music curriculum for the educable 
mentally retarded, the mental, physical, and emotional sta-
tus of the children, and the environmental background must 
be of primary consideration . The characteristics, abilities 
and disabilities, and the problems of learning, discipline, 
and social adjustment which these children have are of the 
utmost importance. 
The program ideally should encompass the areas of: ; 
(1) singing, (2) rhythmic activity, including free and 
directed response to rhythms, dancing, and playing rhythm 
band instruments; and (3) passive and active listening to 
music. For the intermediate group a study of the musical 
instruments in common use, the various types of music, and 
current musical events should also be a part of the course 
of study. The curriculum must be organized with sequential 
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development which is continuous and co-ordinated, and which 
will lead to a more adequate understanding of music, not 
merely to an accumulation of facts . 
Music should accompany opening exercises, entertain-
ments, birthday parties, calisthenics, marching, eurhythmics, 
folk and social dancing, indoor recess activities, story-
telling, and some instructional units . Retarded children are 
able to and it is beneficial for them to participate in 
assembly programs . Some contact with regular classes is 
advantageous, and attendance at all-school assemblies is one 
way of providing this contact. The various recreational 
activities in which normal children take part should be made 
available to retarded children . 
Teaching the mentally retarded is challenging work 
and is most successfully done by a dedica ted person with a 
thorough understanding of these children . Breidenthal feels 
that, 11 The musician trained in therapy is the only person 
equipped to handle the physical and emotional problems 
encountered among children in this branch of special educa-
tion . "55 
The music educator is usually involved in a typical 
classroom situation, whereas the music therapist works with 
5~ynatt Breidenthal, 11 The I'-iusic Therapist as Special 
Educator in the Public Schools, 11 Music Therapy 1958 (Lawrence, 
Kansas: Allen Press, 1959), p . 87 . 
children in a hospital, convalescent cottage, or a special 
school for the handicapped. There is a trend today toward 
educating an increasing number of handicapped children in 
regular day schools rather than in a special institution . 
This brings about a need for relating these two separate 
fields of music . A co-operative system whereby the class-
room teacher conducts musical activities which are predomi-
nantly social and/or recreational and the music therapist 
adapts musical activities to particular handicaps might be 
advisable. 
The same methods can be used for teaching men tally 
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retarded children as those employed for normal children, but 
the pace is much slower and ther e is more repetition for the 
mentally handicapped . It has been found that these children 
like repetitive activities--the same songs and records 
played over and over . 
Kirk and Johnson state that the best teaching approach 
is characterized by : 
1 . Teaching procedures •.• organized in harmony 
with good mental hygiene principles. 
2 . The child's attention should be focused through 
positive suggestions and a positive classroom atmosphere 
of acceptable social behavior . 
3 . The retarded child should be allowed to plan 
activities within the range of his interests and abili-
ties . 
4. Techniques such as sociodrama should be used for 
the purpose of developing insights in practical life 
situations . 
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5. Self-determining activities should be organized to 
give children ~ractice in the independent management of 
their affairs.56 
Weir emphasizes the following points to be remembered 
in working with retarded children: 
1. Expect the best of each student. 
2. Keep the group so interested that there is no 
confusion. Confusion creates tension. 
3. Work for the development of leadership . 
4. Make music a way to express and appreciate--make 
it an enriching experience. 
5. Never give too big a challenge. Never give an 
assignment which is impossible to accomplish .57 
Music appreciation and performance offer an area in 
which some retarded can excel and attain a higher level of 
achievement than in other subjects. Music's powerful moti-
vation stems from the fact that usually the children can par-
ticipate at once and see progress . With these children, 
praise for even the slightest accomplishment is essential, 
since approval and recognition as an individual are so impor-
tant to them. Deacon warns that, "A teacher must be careful 
not to work for perfection at the expense of pleasure ."58 
56samuel A. Kirk and G. Orville Johnson, Educating the 
Retarded Child (Boston: Houghton Mifflin Company, 1951), ---
P. 280. 
57Louise E . Weir , "Music Therapy at the Devereux 
Ranch School," Music Therapy ~ (Lawrence, Kansas: Allen 
Press, 1952), p . 23. 
58Florence Almira Deacon, "Suggested Musical Activities 
for the Educable Mentally Retarded" (unpublished Master's 
thesis, Boston University, 1958), p. 19. 
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Landeck amplifies this viewpoint: 
Too often in our society, children's natural love of 
music is stifled by overrefinement. Teachers and well-
meaning families want young people, in performance or 
knowledge, to achieve results that are governed by pro-
fessional standards. Since this is obviously impossible, 
a child must either rebel o~ become so intimidated that 
he loses confidence in his ability to make music and 
even underestimates his capacity for enjoying it.59 
It is advisable, in organizing a music curriculum for 
the educable mentally retarded children, to give considera-
tion to the major areas of musical activity in regard to the 
children's capabilities, interests, and limitations. 
Singing. Mentally retarded children usually enjoy 
singing. Although singing is a natural means of expression 
for the retarded child, he still needs to be encouraged and 
praised in order to overcome his shyness and insecurity. 
Most retarded children learn songs quickly and easily 
by rote and have a keen musical ear, and correct pitch pro-
duction is possible in most cases. As they sing, the child-
ren should listen to themselves for tru@ pitch and good 
tone. If there is much age difference within the group 
being taught, group singing can present some problems 
because of the various voice ranges. Two-part singing with 
the use of simple harmonization has been successfully accom-
plished in some cases, but it is a slow process and requires 
60Beatrice Landeck, Children and Music (New York: 
William Sloane Associates, Inc., 1952); p. 8. 
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much patience on the part of the instructor. The singing of 
solos should be encouraged, as it contributes to poise, 
leadership, and self-esteem . 
Perry lists the following criteria for selecting 
appropriate music: 
1. The melody should be simple, repetitious, limited 
in range, and no longer than twelve measures. The song 
should have short, repetitious rhythm patterns, a simple 
accompaniment, and words from everyday vocabulary which are 
easy to pronounce . 
2. There should be a prominent beat slow enough in 
tempo for the class to sing the words or respond with 
actions. 
3. The music should be interesting, but not over-
exciting. 
4. Songs can have educational value when they give 
information or suggest an attitude. 
5 . Have a variety of songs to meet a wide range of 
needs and interests .61 
Community singing is valuable as it generates a feel-
ing of friendship and belonging . Singing games and action 
songs are enthusiastically received and also help to estab-
lish group rapport. The following types of songs are 
61Natalie Perry, Teaching the Mentally Retarded Ch ild 
(New York: Columbia University Press , 1960), p . 95 . 
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popular with mentally retarded children : songs with strong 
rhythmic appeal, folk-like quality, recurrent words , and 
songs that give emotional stimulation . Especial l y well-
liked ar e patriotic songs, those made familiar by use on the 
radio and television, rounds, and school songs . 
The best approach for teaching a song is by imitation 
and repetition . The teacher's voice is usually the best 
medium for introducing a song, but the class may also learn 
by listening to a recording . It is important for the 
recording to be of good quality, with a good vocalist and 
word content which can be easily understood . 
Rhythm . Man's first response in music was to rhythm, 
and it is a key to reaching retarded children . The concise , 
ordered patterns of musical rhythms help to inhibit random 
muscular impulses. Brewer has found , 11 ••• that musical 
rhythm has a definite effect on brain rhythm, and therefore 
on brain function . n62 The use of the rhythm of music is 
excellent training not only for motor co-ordination, but in 
concentration as well . 
Before attempting such directed activities as march-
ing or playing in a rhythm band , a child must have an under-
standing of rhythm and feel the basic beat of the music . In 
62Jules E . Brewer , "Music Therapy for the Mentally 
Deficient , " Music Therapy 1.2.2§. (Lawrence, Kansas: Allen 
Press, 1957), p . 115 . 
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order to respond rhythmically to music, a child has to learn 
to listen attentively, a process of continuous development. 
A teacher should not simply put on a record, give the child-
ren a command to listen, and expect that they will. The 
listening should be guided--a child needs to be told what to 
listen for. After much practice in clapping and tapping in 
time to music, then the children will be ready for the more 
organized rhythmic activities. If a child has difficulty in 
learning by observing the teacher, she should give him phys-
ical assistance. 
Piano accompaniment is satisfactory for rhythmic work 
because it can strongly emphasize the beat, and the pianist 
can watch the children and adjust the tempo when it is neces-
sary. It is sometimes worth-while to let the child set the 
tempo and play in time to his spontaneous movement. Using 
records or simple tunes that the children can sing when doing 
rhythmic activities has the advantage of allowing the teacher 
to participate directly with the children, and permits her to 
give her full attention to the class, rather than dividing it 
with the instrument. 
When a retarded child is concentrating on table work, 
using his full mental capacity, he becomes easily exhausted. 
It is difficult for him to sit in one place for too long, and 
as a result he becomes tense and irritable. The moment before 
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negative behavior arises is a valuable time to introduce some 
rhythmic activity, marching in particular. 
Simple eurhythmics are used to improve motor control 
and help the children gain poise , grace, and balance. Square 
dancing and folk dancing, in addition to aiding muscular con-
trol, offer a fine opportunity for socialization. 
Playing in a rhythm band does not require much talent 
or musical training and proves to be an enjoyable and satis-
fying experience for retarded children. It is an especially 
good avenue for self-expression for those children with 
severe speech defects, because in this activity their handi-
cap is unnoticed. Participation in a rhythm band helps to 
teach the value of co-operation and teamwork. 
Listening. Listening is involved in all musical acti-
vities. This skill may be strengthened by having the class 
listen to other children perform, to the teacher sing, to 
another class, a radio program or a recording. They listen 
to themselves as they sing or play instruments. They listen 
to music to feel the beat when they are dancing or are 
engaged in other rhythmic activity. 
In leading mentally retarded children to an increased 
appreciation of music, the teacher must be sensitive to the 
response of the class. She should be careful to avoid show-
ing disappointment in the class reactions because t his 
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will interfere with their subsequent enjoyment of music. In 
encouraging the children to discuss their feelings and inter-
pretations of music, the teacher receives an insight into 
their personalities. 
A composition becomes popular through familiarity, so 
repeated hearings are recommended . The children's enjoyment 
of the music should be of more importance than their acquir-
ing factual information about it . 
Concerning listening activities, Cera writes: 
For all practical purposes, listening activities may 
be grouped into two broad categories: passive, or 
11 quiet 11 listening, and active listel].ing , involving con-
scious attention and participation . 63 
. . . . . . . . . . . . . . . . . . . 
The inability to listen well is at the root of a num-
ber of problems in related musical activities; the child 
who cannot keep time to the music, or who sings off 
pitch, would probably achie~e more satisfying results as 
his ability to listen impr oved . One method of stimu-
lating this type of listening is through the use of 
activity records or records which tell a story which can 
be dramatized in the simplest manner ; these require 
careful listening for effective participation . Listen-
ing games may also be a means of developing the ability 
to listen well . 64 
Materials. The following materials will be found 
useful for a music program for the mentally deficient: 
piano, phonograph and records , autoharp, melody bells, 
63Loretta Cera, 11A Program of Musical Activities for 
Trainable Mentally Retarded Children," (unpublished Master's 
thesis, Boston University, 1961), p . 27. 
64rbid. , p. 29 . 
rhythm band instruments, song flutes, water glasses, bot-
tles, instrument pictures, descriptive pictures, colorful 
charts, film strips, and a variety of sources for song 
material . 
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This chapter has been concerned with the develop-
ment of a music curriculum for educable mentally retarded 
children . It has been found that music has the most benefit 
when it is integrated into the total educational program for 
the mentally handicapped, rather than being confined to a 
certain time during the school day . Music activities offer 
an opportunity for contact with normal children. Much of 
the success of a music curriculum depends upon the ability 
of the teacher to recognize the problems and needs of the 
children and to adapt tea ching procedures accordingly . 
Teaching songs by rote has been found to be the most 
effective method . Songs with simple melodies, distinct 
rhythm patterns, and texts using everyday vocabulary are the 
most easily learned . It has been suggested that singing be 
a part of opening exercises, assemblies, entertainments, and 
some instructional units . 
Rhythmic activities such as marching, creative 
response to music, and playing rhythm band instruments pro-
vide a valuable relea se from tension . Eurhythmics help to 
improve muscular control and co-ordina tion . Group partici-
pation in a rhythm band or dancing offer a means of 
socialization and emphasize the need for working co-oper-
atively with others. 
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Listening , which is a basic element in all musical 
activities , is a skill which can be developed and improved 
with the careful guidance of the teacher. Through observa-
tion of the children's reactions to music a teacher can 
sometimes learn more about the±r personalities. 
The following chapter will suggest specific musical 
activities in which educable mentally retarded children may 
take part. 
CHAPTER V 
SUGGESTED MUSICAL ACTIVITIES FOR 
EDUCABLE MENTALLY RETARDED CHILDREN 
Retarded children's enjoyment of music depends to a 
great extent on presenting a variety of activities which do 
not exceed their capabilities, yet provide interest. Songs 
which can be easily learned by rote, with brief, repetitious 
melodies , strong rhythms, and which are within the limits of 
their understanding and experience are usually well-received. 
It has been noted that rhythmic activities give the children 
a valid way of working off excess energy and tension. Lis-
tening is a skill which takes time and practice to develop, 
but when this ability is acquired it helps to further suc-
cess in other areas of music. 
The remainder of this chapter will be devoted to 
activities which have been found suitable in the categories 
of singing, rhythmic activities, and listening. A section 
will also list music which is of value in the areas of : 
speech, writing, arithmetic, health, safety, manners, and 
social studies. The sources for the songs will be indi-
cated in parenthesis with reference to where they can be 
found given in Appendix A. All of the recorded materials 
can be obtained from Children's Music Center, 2858 West 
Pico Boulevard, Los Angeles 6, California. 
I • SINGING IN THE PRIMARY AGE GROUP 
Songs about Seasons and the Weather. 
"Rain" (12) p. 98. 
11 The Wind" ( 6) p. 3, .• ( 13) p. 121 • 
"Snow Is Falling" (13) p. 131. 
"It's Snowing" (13) p . 132. 
"Spring Is Here " (2) p. 41. 
Holiday Songs. 
"I'm a Jack-o-Lantern" (12) p. 75. 
"Thanksgiving Is Coming" (12) p. 76. 
"Jingle Bells" (7) p. 76, , (12) p. 82, (15) p. 72. 
"We Wish You a Merry Christmas" (7) p . 79. 
"My Valentine" (7) p. 80. 
Patriotic Songs. 
"America" (7) p . 66, (12) p. 87. 
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"Yankee Doodle" (12) p. 89, (13) p. 105, (15) p. 58. 
Nursery Rhymes. 
"Mary Had a Little Lamb" (15) p. 11. 
"Jack and Jill" (7) p. 54. 
"Hey, Diddle, Diddle" (7) p. 53, (15) p . 40. 
"Pussy-Cat, Pussy-Cat" (7) p. 41. 
"Jack, Be Nimble" (13) p. 81. This song can be 
acted out. 
Songs about Birds and Animals. 
"A Getting-Up Song" (12) p. 114. May be used for 
individual response by 
imitating animal 
sounds. 
"Old MacDonald" (15) p . 52. Also may be used for 
individual response. 
11 Chi cke:as" ( 6) p • 5 . 
"The Crow" ( 5) p. 3. 
"Robin" (6) p . 35. 
"Oh, I Have a Kitty" ( 5) p . 2. 
"See My Pony" (7) p. 24. Rhythm instruments ay be 
used. 
"My Little Ducklings" (7) p. 21. 
Action Songs. 
"Will You Come?" (12) p . 23 . 
"Where Is Thumbkin?" (3) p . 163 . 
"The Bus" ( 14) p . 10 . 
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"Pussy Willow" (14) p . 125 . Uses ascending and 
descending scales--
children may raise and 
lower themselves slowly . 
May also be used as a 
tone-matching song . 
"This Old Man" (10) p . 43. 
"Sleepy Time" (2) p. 7 . 
"Here We Go 'Round the Mulberry Bush" (15) p . 19 . 
Words may be changed to 
"our Mary's Bush, or 
some other name . 
11 Clapping Game" ( 12) p . 49 • 
"Pop ~ Goes the Weasel" ( 13) p. 17, ( 15) p . 41. 
"I'm a Little Teapot 11 (13) p . 7. 
"The Rag Doll" ( 2) p . 106 . 
Singing Games . 
"See-Saw, Sacradown" (12) p . 30 . Sway back and forth 
a partner . 
10. 
with 
"Row, Row, Row Your Boat" (15) p . 
"Ring Around a Rosy" (15) p . 18 . 
"Train" (6) p . 19 . Make a train with the children 
lined up with their hands 
on the shoulders or waist 
of the child in front of 
them . 
"The Farmer in the Dell" (15) p . 9, (12) p . 43 . A 
halloween version called 
"The Goblin in the Dark" 
is sung in a lower key, 
with a slower tempo . 
Complete words and direc-
tions given in (3) p . 164 
"Round and Round the Village" (2) p . 93, (15) p . 17. 
Tone Games. 
Telephone Game . Using a toy telephone, sing "hello" 
to the child and have 
him repeat it . 
Siren Game . Imitate a fire siren on "oooh," from a 
low pitch, ascending to 
the highest possible 
pitch for the child . 
46 
Climbing-the-Ladder Game. Have the child sing up and 
down the scale on "a.h . " 
This cannot be used too 
successfully until some 
progress has been made 
in pitch discrimination 
on single tones .65 
"Sing Me Your Name" ( 13) p . 5 . 
"My Little Dog11 (16) p . 8. 
Other tone-matching songs (13) pp. 154, 155, 163 . 
Miscellaneous Songs . 
"Are You Sleeping?" (15) p . 25 . 
"Rig-a-Jig-Jig and Away We Go" (15) p . 59 . 
"I Can Sing a Little Song" (5) p. 1. 
"The Muffin Man" (15) p . 43 . 
Recordings of Songs . 
"Mother Goose Songs" C29A 
"Sing Along11 Cl39 
II . SINGING IN THE I NTERMEDIATE AGE GROUP 
Songs about Seasons and the Weather . 
"Raining" (5) p . 6. 
"Snowman" ( 6) p • 39 • 
"Like a Leaf" (11) p. 134 . 
"White Coral Bells" (7) p . 
Holiday Songs . 
"On Halloween" (8) p. 78. 
"My Dreydl" (8) p . 82 . 
Can be acted out . 
93 . 
"Silent Night 11 (15) p . 64, (13) p. 95. 
"We Three Kings of Orient Are" (13) p . 94. Chorus. 
"Away in a Manger" (7) p . 78 , (13) p. 92, (15) p. 65 . 
"The First Noel" (13) p . 95, (14) p . 87. Chorus only. 
65Loretta Cera, "A Program of Musical Activities for 
Trainable Mentally Retarded Children, 11 (unpublished Master's 
thesis, Boston University, 1961), p . 38 . 
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Patriotic Songs. 
"The Star-Spangled Banner" (13) p . 104, (15) p . 75. 
"America, the Beautiful" (7) p. 65, (13) p . 106. 
Chorus only. 
"Battle Hymn of the Republic" (13) p . 107 . Chorus . 
Nursery Rhymes. 
"Sing a Song of Sixpence" (15) p . 26. Can be acted 
out. 
"Hickory, Dickory, Dock" (13) p . 164, (15) p . 10. 
Songs about Birds and Animals . 
"Bow Wow Wow" (5) p . 2. 
Rhythm instruments can 
be used to enhance this 
song. 
"I Had a Little Turtle" (11) p. 17. Motions can 
accompany the song. 
"In the Pet Shop 11 (11) p . 74. 
"Three Blind Mice" (14) p . 146. 
Action Songs. 
"Did You Ever See a Lassie?" (15) p. 54. 
"Eency, Weency, Spider" (13) p . 159. 
!:"Roll Your Hands Over and Over" (4) p . 19. 
"The Clapping Song" (3) p . 164. 
"If You're Happy 11 (3) p. 167. 
"The Elephant 11 (3) p . 169. 
"Let Your Hands Go Clap" ( 3) p . 169 . 
"Shake My Hand 11 (11) p . 63 . 
Singing Games . 
"Walking Song" (2) p . 112. 
"Tell Us What's Yo.ur Name" (4) p . 6. 
11 Follow, Follow, Follow Me" (1) p . 48. 
"London Bridge" (15) p . 45. 
"Ringa, Ringa, Reia 11 (7) p . 38 . 
"Bluebird, Bluebird" (14) p. 11. 
Miscellaneous Songs. 
"Twinkle, Tvrinkle, Little Star" ( 15) p . 13. 
"Lollipops" ( 5) p . 44 . 
"Colors" (5) p . 5. 
"Lone Star Trail" (11) p. 120. 
"Did You Ever?" (11) p. 101. 
"Skip to My Lou" (11) p. 59. 
11 All Night, All Day" (11) p . 28. 
"The Punch and Judy Show11 (8) p. 101. 
"Little Red Caboose" (14) p . 161. 
Recordings of Songs. 
11 American Folk Songs for Children" C25 
"Another Sing Along 11 Cl40 
III. RHYTHMIC ACTIVITIES FOR THE PRIMARY GROUP 
Activities Using Large Mus cles. 
Rock back and forth sideways in chair. 
Walk in a large circle. 
Run freely. 
Jump freely. 
Roll on the floor. 
Sway sideways. 
Run on hands and feet, like a dog. 
Hop like a bunny, toad, or kangaroo . 
Walk like an elephant or cat. 
Wash face like a cat. 
Waddle like a duck. 
Slide feet like a snake. 
Dig a hole like a dog burying a bone. 
Stamp feet and neigh like a horse . 
Crawl like a crab. 
Be like a seal with a ball on its nose or catching 
fish. 
"The Top 11 (6) p . 17. Spin like a top. 
"The Airplane" (6) p . 25. Imitate an airplane. 
"High-Steppin~ Horses" (10) p . 51. Galloping . 
"Betty Martin' (2) p. 120. Tiptoe. 
"Clap Your Hands Till the Music Stops" (4) p . 2 . 
"The Do-It Song" (9) p . 36. 
Imitate trucks, trains, tug boats , light houses, 
cars, busses . 
Imitate people chopping wood, sawing wood, hammer-
ing nails, sweeping , ironing , sewing , climbing 
a ladder. 
48 
49 
Various Types of Marching . 
As the children are parading, have each one carry a 
rhythm stick and pretend that it is a baton. See if he can 
pass it in back of him, from one hand to the other, and 
bring it to the front again. 
March to military music and pretend to be soldiers. 
Carry rhythm sticks like guns or flags or pretend to play 
them like horns or flutes. 
Using a noisy kind of band music, let the marchers 
select rhythm band instruments to play as they march . 
Follow-the-Leader March. The children each carry a 
rhythm stick and march in a circle. The leader commands 
and demonstrates such actions as, "Carry your gun ~" "Play 
your flute~" "Wave your batoiJ'" "Beat the drum ~" "Blow 
that horn ~" "Wave the flag~ "6b 
Musical Games. 
Freeze. The players march in time to music, and 
then stand perfectly still when the music stops . At first, 
it may be necessary to say "freeze" when the music is 
stopped. Later, just stopping the masic should be suffi-
cient. 
Squat . The players march in time 
the music stops, everyone squats and the 
withdrawn and stands beside t he teacher. 
continued until just one player remains, 
more advisable to stop the ggmme earlier, 
the remaining players . 
to music. When 
last one down is 
The game may be 
but often it is 
congratulating all 
Do as I Do. The players are seated in front of the 
teacher. The teacher claps or taps to the music and the 
children imitate the actions. The leader may tap the fin-
gers of both hands on his head, nose , chin, chest, shoulders, 
knees, toes, etc. When the children can do this well, they 
may take turns at being the leader. 
See Me Jump Up (3) p . 181. The words of the song 
suggest the actions. r 1 
66Bernice Wells Carlson and David R. Ginglend, Play 
Activities for the Retarded Child ( Ne\'T York : Abingdon 
Press, 196lr:-p:-I76. 
Recordings for Rhythmic Activities . 
"March of the Tin Soldiers" by Tchaikowsky . C582 
"Soldier's March" by Schumann . C582 
"Valse Serenade" by Poldini . C582 
11Waltz, Op . 9, No . 3" by Schubert . C582 
"Let's Have a Parade" C305A 
"Holiday Rhythms" Cl94-
Activities Requiring Finer Co-ordination . 
Bouncing a ball to music . Practice first in tempo 
without music and without the ball . Then add 
music and the ball . 
Waving scarves to music . Make circles in the air 
with the entire arm ; next , the arm from the 
elbow down ; finally , make circles moving only 
the wrists and fingers . "Valse Serenade" by 
Poldini . C 582 . "My Playful Scarf" Cl69 
Balloons and hoops may also be used for rhythmic 
activities . 
11 Finger Tip Clapping" ( 4-) p . 9 . 
Simple Dances . 
"The Hokey Pokey" (1) p . 177 . 
"Bow , Bow, Bow, Belinda" (13) p . 52. 
"Heel, Toe and a One, Two, Three" (4-) p . 12 . 
"High, Low" ( 4-) p . 13 . 
IV . RHYTHMIC ACTIVITIES FOR THE INTERMEDIATE GROUP 
Activities Using Large Ivluscles . 
Skipping . 
Jump like a rabbit or a frog . 
Simulate climbing steps . 
Hop on one foot , holding furniture f or support, if 
necessary . 
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"The Turtle" (5) p . 12 . Crawl slowly like a turtle . 
"Giants" (5) p . 8 . Take slow, heavy strides like a 
giant . 
"Fall Song" ( 6) p . 36 . 
'!.The Elephant" (6) p . 14- . 
Musical Games . 
Musical Chairs . 
Pass the Pumpkin--or the Egg, depending on the sea-
son . The children are seated in a circle with 
one in the center . Pass the object while the 
music is ... ,played . The one holding it when the 
music stops changes places with the one in the 
center . 
Recordings for Rhythmic Activities . 
"Rhythmic Activity for Holidays" 0238 
"Marches for Ch ildren" C303 
"Here Comes the Band" C304 
" Nothing to Do" 0173 
"Do This ~ Do That ~ " 0175 
"Drummer Boy" 0177 
"Out of Doors" Cl 8e.: 
Activities Requiring Finer Co-ordination. 
Walk to music, then tiptoe when the music becomes 
quieter . 
Clap loudly when the music is loud, softly when the 
music is soft . 
Walk to music, then run or gallop when t h e music 
changes speed. 
Jack-in-the-Box (13) p . 171 . 
"Soldier Boy" (16) p . 76 . 
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The children imagine that they are blocks of ice, and 
stand very stiffly . Then they imagine that the 
sun comes out and they melt down to a pool of 
water . Other similes tha t can be used are pre-
tending to be a football with a slow puncture 
or a melting candle. 
Simplified Eurhythmics . 
Begin with a relaxation exercise in which the child-
ren raise their arms slowly as the piani s t plays 
an ascending acale and lower their arms grad-
ually and recline on the floor as the descend-
ing scale is played . Quiet music is then played 
while the children relax completely . 
Two children, each with a ball, bounce the balls 
between them . 
Four children, each with a ball, bounce the balls 
according to note values, on the first beat of 
each measure, the fi r st and third beats, and on 
all four bea ts in 4/4 time . 
Dances. 
In 2/4 time, use an up and dorm motion of the arms, 
with the arms stretched high overhead for the 
beginning. 
52 
In 3/4 time, bring the arms down on one, out to the 
side on the second beat, and up on three. 
In 4/4 time, bring the arms down on one, in across 
the chest on the second count, out on three, and 
up on the fourth beat. 
After the arm movements are mastered, teach the 
children to use their feet for rhythmic response 
in the follovring manner : 
o step on the first beat of each measure. 
d step on one, bend the knee of the forward 
leg on two, step on three, bend that knee 
on four • 
.P skip twice on each beat. 
) small running steps. 
"Step, and Make a Bow" (6) p . 64. 
11 Dancing11 (6) p. 57. 
"Dance So Merrily" (5) p . 58. 
11 The Mexican Hat Dance" (3) p . 192. 
"Indian Dance" (16) p. 37. 
Square Dancing. The following routine can be done 
to "Turkey in the Straw," "Skip to My Lou," or 
other square dance music. The children do not 
form squares, but are grouped in couples around 
the room. ( 3) p . 191. 
Leader calls: 
Bow to your partner 
One hand 
Other hand 
Both hands 
One arm 
Other arm 
Bow to your partner 
Take your partner 
and follow me 
Bow to your partner 
And say thank you 
Dancers bow. 
Each dancer takes the hand 
of his partner . They skip 
or rotate around. 
Partners change hands . 
Skip around. 
Partners grasp hands . 
Skip around . 
Partners link arms . Skip 
around. 
Partners change arms . 
Skip around . 
Partners bow . 
Leader leads grand march 
around with a sliding step. 
Partners bow . 
Partners say, "Thank you. 11 
V. RHYTH1'1 INSTRtn~NT ACTIVITIES 
FOR THE PRIMARY GROUP 
Preparatory Activities. 
Play freely i'lith sound-making -toys. 
Starting and stopping . 
Keep t h e instrument quiet until told to play. 
Play only when the music begins and stop when 
the music stops . 
Keep the instrument quiet even t h ough music is 
playing. 
Play the instrument only when directed. 
Beating rhythmically--pounding pegs into a board . 
Listen to and watch others play in time to music. 
Join the teacher in beating time to a song. 
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Songs with which Rhythm Instruments May Be Used Effectively . 
11 Ding , Dong, Ding" (5) p . 1 . 
"Jingle Bells" (7) p . 76, (12) p . 82 , (15) p. 72. 
"My Rhythm Sticks" (2) p . 160 . 
"My Tambourine" (2) p . 165 . 
"Ivty Triangle" (2) p . 169 . 
"Drum Song" (7) p . 61 . 
Recordings for Use with Rhythm Instruments . 
"Rhythm Instruments" Cl96 
"Music for Rhythm Bands" C587 
"Strike Up the Band" C387 
VI . RHYTHM INSTRUMENT ACTIVITIES 
FOR THE I NTERMEDIATE GROUP 
Preparatory Activities . 
Starting and stopping . 
The instrument should forfeited temporarily if 
it is played when it should be silent . 
Play where the words and music indicate it, 
without direction from the teacher . 
Play during the song when directed by the teacher 
and stop when directed to do so . 
Play with one group , then remain quiet while 
another group plays . 
Beating in time . 
Clap in time , then when the music is familiar, 
beat the instrument in time . 
Beat in time at a medium speed , then a faster 
tempo , then slower . 
Handling instruments . 
Hold as the teacher demonstrates . 
Use only for band playing . The instrument 
should be removed if not properly used . 
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Songs with which Rhythm Instruments May Be Us ed Effectively . 
"Christmas Bells" (6) p . 43 . 
"Wooden Shoes" (5) p . 8 . 
"Moon and Stars" (5) p . 55 . 
"The Cymbals" (2) p . 161 . 
"Little Boy Blue" (2) p . 166 . Tonettes . 
"Let ' s Play Band" (14) p . 165 . 
VII. LISTENING ACTIVITIES FOR THE PRIMARY GROUP 
Quiet Listening . 
"Claire de Lune" by Debussy . C583 Volume V. 
"Music Box" by Liadoff . C583 Volume V. 
"Theme from Sonata in A" by Mozart . C583 Volume IV . 
"Skater ' s Waltz" by Waldteufel . C583 Volume III . 
"Waltz in A-Flat" by Brahms . C583 Volume II . 
"Hush , My Babe" by Rousseau . C583 Volume I . 
"IvJ:elody in F" bt, Rubinstein . C583 Volume II . 
"Little Sandman' by Brahms . C583 Volume I . 
"To Spring" by Grieg . C583 Volume VI. 
Story Records . 
"The Carrot Seed" Cll2 
"Chicken Licken, The Gingerbread Boy" C60 
"Cinderella" C70 
"The Emperor ' s New Clothes" Cl33A 
"Train to the Zoo" C746 
"'Twas the Night Before Christmas" C267 
"Three Billy Goats Gruff" C56 
"Goldilocks and the Three Bears" C57 
"Stories for a Rainy Day" C62 
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Active Listening. 
Listening Games. 
How ~iany Sounds? All have their heads down. 
One, two, or three players sing at the same time. 
Children tell how many have sung . 
What's My Song? One player starts a familiar 
tune. When the others recognize it, they sing 
along . The same thing may be done with rhythm 
instruments, recognizing t hem by sound. 
Drum Game. Two drums are used. The teacher taps 
out a very simple pattern on one drum. The child 
tries to repea t the pattern. 
"Lead a Little Orchestra11 C384 
"A Visit to My Little Friend" Cl67 
"Little Ind ian Drum " C787 
"Eensie Beensie Spider" Cl79 
VIII. LISTENI NG ACTIVITIES FOR THE I NTERMEDIATE GROUP 
Quiet Listening. 
"Minuet in G" by Beethoven. C583 
"The Swan" by Saint-Saens . C583 
"To a Water Lily" by MacDowell . C583 
"Nutcracker Buite" by Tchaikowsky. Cl33 
"Danse Macabre" by Saint-Saens. C243A 
"The Sorcerer's Apprentice" ClllV 
"The Magic of Music" C94 
Story Records. 
"Bambi" C53 
"Chisholm Trail" C680 
"Peter and the Wolf" Cl29 
"A Walk in the Forest" Cll6 
"Working on the Railroad" C633 
11 Pinocchio" C93 
"The Little Hero" Cl25 
"The Little Tune That Ran Away" C99 
"Christmas for Children" C260 
"Hansel and Gretel" ClllP 
"Follow the Sunset" Cl24 
"My Playmate, the Wind" Cl68 
"Let's Play Zoo" C747 
IX. A STUDY OF I NSTRUMENTS 
I N THE I NTERMEDIATE GROUP 
Recordings of Help in§: Study of Instruments. 
"Little Brass Band" C378 
"Mr. Grump and the Dingle School Band" C383 
"Rusty in Orchestraville" C388 
"Happy Instrument Series" C400 
"Said the Piano to the Harpsichord" C391 
"The King's Trumpet" C396 
"Tubby the Tuba" C401 
"Licorice Stick" C393 
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"Meet the Instruments" C405A. Records and film strips. 
"A Child's Introduction to the Orchestra" C375B 
Instrumental Demonstrations. 
Instrumental demonstrations provide an excellent 
introduction to the instruments . It is worth-
while for the children to handle the instruments 
if this is possible . Demonstrations can be given 
by members of the music faculty, students in the 
school instrumental program, or sometimes profes-
sional musicians . 
Speech. 
X. MUSIC AS AN AID TO OTHER SUBJECTS 
Speech and vocal music have many qualities in com-
mon--pitch, inflection, rhythm, and volume. 
Some children are not able to converse, but can 
sing and pronounce the words correctly. 
Songs used to improve specific sounds: 
b and p "Billy Boy" (15) p . 28. 
m 
w 
thr 
t 
1 
r 
s 
"Oats, Peas, Beans" (15) p . 39. 
"The Muffin Man" (15) p . 43. 
"Anna Maria, Wake Up 11 (7) p. 13. 
"Three Wood Pigeons" (14) p . 172. 
"Twinkle, Twinkle, Little Star" (15) 
p . 13. 
"Looby Loo" (15) p . 36 . 
"Row, R0\'1 1 Row You.r Boat" ( 15) p . 10. 
"Sing a Song of Sixpence" (15) p . 26 . 
s and z 
sh 
ch 
j 
h 
k 
g 
"Oh , Susanna" (15) p . 56 . 
"What Shall I Do?" (7) p . 42 . 
"The Chi ckens" (13) p . 150. 
"Jack and Jill" (7) p . 54 . 
"Home on the Range" .(14) p . 38 . 
"Pussy-Cat, Pussy-Cat" (7) p . 41 . 
"A Getting- Up Song" (12) p . 114 . 
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Voice drills . 
no , rna , pa , ha, la, no-na , po-pa, and whoo--sung 
on do re mi fa so , so fa mi redo . 
la--sung on do re mi do . 
ha- - sung on mi do . 
rah--sung on so so do . 
oh--sung on mi re do . 
Open the door--do re mi d o. 
Close the door - -mi re do . 
Tie your shoe--do do do . 
Jump up--mi (high) do . 
Clap your hands--re mi do . 
See me bend--fa do fa . 
See me turn around--fa la do re do . 
I'm all done--mi so (high) do . 
I see you--la fa do . 
The following sung on so so mi miso f a mire do : 
Writing . 
Ma-ma, ma-ma , says the little baby . 
Hee-haw , hee -haw , says the little donkey . 
Wah-wah ~ Wah ~ Wah ~ says the little Indian . 
Meow, meow, says my pussy cat . 
Cluck, cluck , cluck , cluck , says my little hen. 
Bow-wow , bow-wow, says my little dog . 
Choo, choo, choo, choo, says the big black train . 
Ting-a-ling, ting-a-ling, says the telephone . 
Songs with finger plays aid in thumb and finger 
development and this in turn improves writing . 
Music assists the brain-damaged child in drawing 
a circle, a very difficult task for him . Short, 
quick drum beats help the child to make short 
marks , and slow drum beats are used for dr awing 
long lines . 
Finger play songs . 
"This Is the Church" (4) p . 20 . 
"Dance , Thumbkin, Dance " (2) p . 99, (10) p . 44 . 
"Little Marionettes" (10) p. 45 . 
Recordings of finger play songs. 
Arithmetic. 
"Me, Myself and I" C596 
"Eensie Beensie Spider" Cl79 
Counting songs. 
:!'ftv:e Little Chickadees" (3) p . 166, (12) p . 37. 
"One, Two, Buckle Mr, Shoe" (12) p . 36. 
"Ten Little Indians' (13) p . 43. 
"The Angel Band" (11) p. 48. 
"Three Wood Pigeons" (14) p . 172 . 
"Two in the Middle" ( 10) p . 30. 
"Counting Song" (10) p . 8 . 
Music for Safety and Health Unit . 
Songs of Safety . 
"Stop~ Look~ Listen~" (9) p . 26. 
"Traffic Lights" (13) p . 183. 
"Mr. Policeman" ( 10) p . 18. 
"Be Careful" (2) p . 25 
"Crossing the Street" (2) p . 25. 
Recordings. 
"Songs of Safety" C690 
"Smokey the Bear" C693 
"Let's Be Policemen" C618 
"The Little Fireman" C617 
"Jump Back, Little Toad" C691 
Songs of Health. 
"Health Habits 11 (9) p . 12. 
"Our Food" (9} p . 26. 
"Brushing Teeth" (16) p . 15. 
"Bed Time" (12) p . 55 . 
Recordings. 
Manners . 
"Health Can Be Fun" Cl27 
"Jolly Doctor Dollywell" C621 
"Peter Ponsil and His Tonsil" C608 
Songs about Manners. 
" Hello~" (9) p . 5. 
"Fun to Be a Helper" (7) p. 15. 
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Recording . 
"Manners Can Be Fun" Cl26 
Community Helpers . 
Songs about community helpers . 
"At the Little Corner Store" (8) p . 18 . 
"Builders at Work" (8) p. 30 . 
"Carpenters" ( 8 ) p . 36 . 
"Mr . Barber" (10) p . 18 . 
"Community Helpers" (10) p . 19. 
Recordings about community helpers . 
"Men Who Come to Our House" C614 
"Building a City" C615 
"Bring a Song , Johnny" C620 
"The Downtown Story" C613A 
"Songs of· Home and Community11 C613 
The Farm . 
Songs about the farm . 
11 The Farmer11 (2) p . 71 . 
"A Getting-Up Song" (12) p . 114. 
"Old MacDonald" (15) p . 52 . 
"The Farmer in the Dell" (15) p . 9, (12) p . 43 . 
11 0ats , Peas, Beans" (15) p . 39 . 
"The Chickens" (13) p . 150. 
"Barnyard Family" (11) p . 114 . 
Recordings. 
"Train to the Farm" C733 
"Farm Animals" C743 
"Grandfather' s Farm 11 C7 40 
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It can be seen from the scope of these suggested acti-
vities the wide range of interest and participation that is 
opened to retarded children through the medium of music . A 
resourceful teacher will not be limited by a suggested pro-
gram such as this, but will search out other resources and 
create ideas of her own to increase the learning and enjoy-
ment of her pupils in the realm of music . 
CHAPTER VI 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Considerable attention is being given to the problems 
of the mentally retarded in our society, with particular 
emphasis on improving their education. An important element 
in the educational curriculum for the mentally retarded is 
music . It was the purpose of this study (1) to summarize 
the general characteristics of educable retarded children 
and give attention to some special needs they have as a 
result of their limitations ; (2) to list the educational 
aims which have been established for the educable mentally 
retarded who are attending special classes in the public 
schools; (3) to show how music can be a valuable means in 
helping to accomplish these educational goals , and how it 
can contribute to personality growth and development; and 
(4) to describe specific musical activities appropriate for 
mentally retarded children, listing suggested songs , 
recordings, books, and other materials . 
The research for this study consisted of a review of 
books and periodicals dealing with the characteristics and 
education of mentally retarded children, periodicals related 
specifically to music for the mentally retarded, and unpub-
lished works written on this subject. Books by outstanding 
persons in the field of music education were also used as 
references. 
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I. SUMMARY 
The mentally retarded are not a homogeneous group . 
Each member of the group must be considered as an individual 
with his own interests , capabilities, shortcomings, and prob-
lems . There are, however, three main classifications of men-
tal retardation--severely retarded, with an approximate I . Q. 
of 0-25 ; moderately retarded, with an approximate I . Q. of 
25-50; and the mildly retarded, whose I.Q . ranges generally 
from 50-75 . It was the latter group with which this paper 
was concerned, those who in the American public schools are 
referred to as the educable mentally retarded. 
Thirty out of every thousand Americans is afflicted 
with mental r e t a rdation . The greater percentage of these are 
in the educable ca tegory and with proper training and guid-
ance can adjus t successfully to normal soc1ety . Their con-
dition is not curable, but with help they can overcome many 
of their limita tions . The diagnosis of menta l retardation 
and t he degree of disability can be established only after 
extensive testing and examination of anatomi cal, physio-
logical, intellectual , social, and emotionaL:·factors . 
Poor muscular co-ordination, limited intellectual 
functioning , particularly in abstract thinking and reason-
ing power, emotional instability, a short attention span , 
and inadequate language development are some of the problems 
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which beset the mentally handicapped . Because of their many 
problems, the mentally retarded need constant praise and 
reassurance . Those working with the mentally retarded must 
be dedicated individuals with an understanding of the natu~e 
and needs of the retarded and who will love and accept them 
with all of their limitations . 
The educational experiences of the mentally retarded 
should be directed toward bringing out all of their poten-
tial so that they will become useful members of society . 
Vocational training should be provided so that they may 
become at least partially self-supporting . 
The general o~jectives of a music curriculum for the 
educable mentally retarded are much the same as those for an 
average group . Music should bring pleasure into their lives . 
It gives an avenue for self-expression and a chance to 
experience success which they might not be able to attain in 
more academic fields . Music provides an area of interest 
which may be pursued outside of school . It helps to create 
satisfactory social relationships within a group, and some 
writers feel that this is the main reason for including it 
in the curriculum. Music acts as a motivation to draw into 
a group those who were hesitant to join at first . An exper-
iment made in the public schools of Flint, Michigan, con-
cerning the effects of music on those with socially 
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unacceptable behavior led to the observation that the child-
ren with withdrawing tendencies became more outgoing as a 
re sult of special music sessions . Music helped to provide 
relaxation and release from pressures. 
The early Greeks' interest in the effects of music on 
the emotions has come down through the ages . It has been 
found that desired moods can be induced by playing certain 
types of music . Quiet music usually has a calming effect 
and vigorous compositions help to rouse a lethargic group . 
Isern conducted an experiment in the effects of music 
on memory . One hundred four students ranging in age from 
seven to ntneteen and whose intelligence quotients were from 
27 to 99 were tested in immediate , recent and remote recall 
of similar material learned in song and story form . The 
study concluded that music did in this instance help to 
improve the memory of the mentally retarded . 
The rhythmic activities in music aid physical co-ordi-
nation . Music also leads to improvement in other subject 
areas . It is of particular value in helping to overcome 
speech defects . 
A music curriculum for educable mentally handicapped 
children includes singing, rhythmic activities, listening, 
creative drama, and some more formal training in instrument 
recognition and a brief study of different types of music . 
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Music is more beneficial if it is an integral part of the 
school day and not relegated only to specified periods . 
Teaching methods can be the same for mentally retarded as 
they are for normal children. For the mentally retarded a 
slower pace must be established with more repetition. In 
working with these children, the teacher should strive for 
enjoyment rather than perfection . The teacher should try to 
keep the group interested, but avoid giving too big a chal-
lenge. 
Singing is the most natural means of expression for 
the retarded child and usually they e~joy singing . Most of 
them are capable of true pitch and good tone production, 
provided that they listen attentively to themselves and 
others. Songs are generally more readily learned by the 
rote method than any other. In choosing songs, the teacher 
should select those which have simple, repetitious, brief 
melodies and prominent rhythm patterns. It is also very 
important to consider the children's interests in selecting 
song material . Singing games, action songs, and those made 
familiar by use on the radio and television are especially 
popular. 
Rhythm provides excellent training not only in motor 
co-ordination, but also in concentration. The first step in 
rhythmic activities is helping the children to feel the 
basic pulse in rhythm. The children should be familiar with 
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a musical composition before being expected to respond to it 
rhythmically . A piano accompaniment to rhythmic activities 
can emphasize the beat and easily adjust to a faster or 
slower tempo, but the use of records or simple songs done by 
the children enables the teacher to participate in the activ-
ity with the children and thereby keep her full attention on 
the class . Rhythm band instruments have the advantage of 
being fun and easy to play . Taking vart in a rhythm band 
opens another avenue of self-expression, points out the 
necessity for co-operation and offers the satisfaction that 
comes from ensemble playing . 
Listening carries over into all musical endeavors and 
is a skill which should be carefully cultivated. A teacher 
can learn much about her pupils t hrough listening to their 
discussions and feelings about music . 
Retarded children are capable of a broad range of 
participation in musical activities which are advantageous 
in their education and their adult lives. 
II . CONCLUSIONS 
On the basis of the research done for this study it 
may be concluded that music is an extremely vital force in 
the education and the lives of the educable mentally 
retarded . Music is especially valuable as a therapeutic 
agent and is also beneficial for its socializing influence . 
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The guiding principles used in setting up a music cur-
riculum for a normal group can be adopted for the mentally 
retarded . The same methods and materials may be employed in 
teaching the educable mentally retarded as are used with an 
average class if the teacher keeps in mind the limitations 
and particular needs of the students and adapts t h e program 
accordingly . 
Music offers an area where the mentally retarded can 
experience the satisfaction of achievement and where they 
can be successfully integrated vrith normal society . Perhaps 
the most valid reason for including music in the education 
of the mentally retarded is that it adds pleasure and 
enrichment to their lives . 
III . RECOMI-IENDATIONS 
No attempt was made in this study to utilize the 
suggested mus ical activities with a class of educable men-
tally retarded children . It is recommended that these 
materials be used in such a situation and an evaluation made 
of their effectiveness . 
Intensive study should be continued in the field of 
music related to its use in the education of the mentally 
deficient . It is recommended that research be conducted 
over extended periods of time with large numbers of retarded 
children and t h e use of control groups in order to evaluate 
more fully the function of music in their educational cur-
riculum. 
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It is advisable for music teachers who are assigned to 
work with mentally handicapped children to refer to the 
National Association for Music Therapy, Inc., the National 
Association for Retarded Children,Inc., and any other local, 
state, or national organization which is interested in the 
welfare of t h e mentally retarded, for guidance in dealing 
with these children. Close co-operation between music edu-
cators and these groups will help to bring about the 
improved educa tion and status of the mentally handicapped . 
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